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ARTICLE INFO ABSTRACT

Keywords: This research aims to explore and analyze teachers' perceptions of the implementation of
Perception the Merdeka Curriculum on English subjects in phase E at Madrasah Aliyah Mathla'ul
Implementation Anwar, Menes Pusat. The Merdeka Curriculum was introduced as a government effort to
Curriculum increase the relevance and quality of education in Indonesia. Phase E in Madrasah Aliyah
Merdeka Mathla'ul Anwar refers to the upper secondary education level. The research method
English used is qualitative with a case study approach. Data was collected through in-depth

interviews with English teachers involved in implementing the Merdeka Curriculum in
phase E. Data analysis was carried out using a thematic approach to identify main
patterns in teacher perceptions. The research results show that the majority of teachers
have a positive perception of the implementation of the Merdeka Curriculum in English
subjects in phase E of Madrasah Aliyah Mathlaul Anwar. They see the Merdeka
Curriculum as a progressive step that provides flexibility in teaching and assessment
methods. The application of a scientific approach and contextual learning is considered to
enrich students' learning experiences. However, a number of teachers also face challenges
in implementing the Merdeka Curriculum. Some of them feel there is a lack of
infrastructure support and supporting resources, such as textbooks that are in accordance
with the Merdeka Curriculum approach. Additionally, rapid curriculum changes create
confusion and concerns regarding proper understanding and implementation.
Meanwhile, the assessment aspect is a major concern for English teachers. They consider
that the assessment system integrated in the Merdeka Curriculum needs to be adjusted to
better support the learning approach promoted. Some teachers also voiced the need for
further training to understand and implement the Merdeka Curriculum effectively. In
conclusion, teachers' perceptions of the implementation of the Merdeka Curriculum in
English subjects in phase E of Madrasah Aliyah Mathla'ul Anwar reflect a combination of
appreciation for innovation and challenges in its implementation. Further efforts are
needed to support teachers in overcoming the barriers they face, including the provision
of adequate resources and relevant training. This study provides valuable insights for the
development and improvement of the implementation of the Merdeka Curriculum in the
context of Aliyah madrasah education.
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INTRODUCTION

Education is the main part in improving intelligent, dedicated and qualified Human Resources
(HR). As time goes by, creative and innovative ideas can be pursued through the educational
process. In the world of quality education, whether someone is qualified or not depends on the
learning process they go through, and a quality learning process will be obtained if there is a
curriculum that is in accordance with the process and goals of the education itself. However, in
reality, not all curricula are suitable if applied equally in every educational institution.

Ideally, educational goals can be achieved if they are supported by a curriculum that is neatly
arranged and in accordance with the needs of students at school, but in reality there are still many
students who feel burdened when curriculum changes occur because they feel burdened. find it
difficult to adapt to the new curriculum in force. In fact, the saying "change minister, change
curriculum” has emerged. This indicates that the curriculum often changes in each period.

Curriculum is needed in determining the achievement of educational goals. According to Law
Number 20 of 2003, "curriculum is a set of plans and arrangements regarding objectives, content,
teaching materials and methods used and used as guidelines in organizing learning activities to
achieve certain educational goals.

From 1945 to 2020, the history of Indonesian education has experienced a number of changes in
curriculum implementation. Among them are the 1947 RPP curriculum, 1952 RPP, 1964 RPP, 1968
curriculum, 1975, 1984, 1994 and 1999 curriculum supplements, competency-based curriculum
(KBK 2004), educational units. Level Curriculum (KTSP 2006), and 2013 Curriculum (K13).
Indonesia faces many educational problems. School burdens are increasing due to the increasingly
diverse needs and demands of life. Schools not only have to provide knowledge to their students,
but schools also have a responsibility to help students develop their personalities, interests and
character. In addition, schools must help students perfect the various skills they already have.

Several national and international studies state that learning in Indonesia has been experiencing a
crisis for quite some time. This research states that quite a lot of Indonesian children are not yet
able to understand simple reading or apply basic English concepts. Then the research explained
the significant educational gaps between regions in Indonesia. Then things got worse with the
Covid-19 pandemic. To catch up with this backwardness and crisis, systematic and significant
changes are needed, one of which is through the curriculum. Because the material taught in
class is determined by the curriculum which can influence the accuracy of the learning methods
used by teachers in meeting students' needs. Therefore, the Ministry of Education and Culture
developed the Merdeka Curriculum as an urgent matter in efforts to recover from the learning
crisis in Indonesia.

The existence of learning loss due to Covid 19 causes students to achieve different competencies in
each school. To overcome this, it is necessary to implement a curriculum as an effort to restore
learning. Of course, the implementation of the curriculum is adjusted to needs and must pay
attention to the achievement of student competencies in each school. Before the Covid-19
pandemic occurred, the 2013 Curriculum was implemented in educational units in the learning
process. Then at the beginning of the pandemic from 2020 to 2021, the Ministry of Education and
Culture provided a policy for implementing the 2013 curriculum and the emergency curriculum
(simplified or revised 2013 curriculum). Then, each school was given three curriculum choices,
including the 2013 Curriculum, the Emergency Curriculum (a simplified curriculum from the
Ministry of Education and Culture), and the Merdeka Curriculum. Minister of Education Nadiem
Makarim issued an Merdeka learning policy to strengthen the current curriculum. The Merdeka
Curriculum focuses on character education and student activities related to competence both
socially, emotionally and physically.

The Merdeka Curriculum is a curriculum designed by the Ministry of Education and Culture to
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provide freedom for schools to explore students' abilities in accordance with existing resources
and infrastructure. Not only that, the Merdeka Curriculum also gives teachers freedom in
delivering learning material and students have more freedom to explore their potential so that the
results obtained are achieved optimally. The Merdeka Curriculum applied to Madrasah Aliyah
(MA) refers to Minister of Religion Regulation Number 347 of 2022 concerning guidelines for
implementing the Merdeka Madrasah curriculum, in the context of learning recovery which
explains that the application of the Merdeka Curriculum is intended for Madrasah Ibtidaiyah (MI),
Madrasah Tsanawiyah (MTS), and Madrasah Aliyah (MA). Then in Minister of Religion
Regulation Number 347 of 2022 it is explained that the structure of the secondary education
curriculum is divided into two main activities, namely extracurricular learning and the project to
strengthen the Pancasila student profile.

The advantage of the Merdeka Curriculum is that it is simpler compared to the previous curriculum.
Schools become more Merdeka because they are given the authority to control and develop the
learning curriculum according to the needs of the educational unit and students. So, the learning
that takes place becomes more effective and interactive. In terms of making lesson plans, the
advantage of the Merdeka Curriculum is that it makes it easier for teachers in administrative
matters because making lesson plans is converted into a teaching module which only consists of
three core components, namely learning objectives, learning activities and assessment.

One of the weaknesses of the Merdeka Curriculum is that there is still a lack of clarity regarding
effective learning strategies, methods and media because teachers can ignore this process. Then in
research conducted at SDN 244 Guruminda which was outlined in a journal entitled
"Implementation of the Merdeka Curriculum in Improving the Quality of Education” it was stated
that when the Merdeka Curriculum was implemented the students' reactions were confused, silent
and unwilling to talk. .

Based on the results of previous research conducted by Restu Rahayu in his journal entitled
"Implementation of the Merdeka Curriculum in Driving Schools" stated that by implementing the
Merdeka Curriculum, teaching and learning activities become more interactive and effective. This
is because in implementing the Merdeka Curriculum, schools are given the freedom to determine
three choices in implementing the Merdeka Curriculum. These three options include: first,
implementing some of the principles of the Merdeka Curriculum without changing the existing
curriculum in schools. Second, implementing the Merdeka Curriculum by utilizing existing
facilities and infrastructure at the school. Third, implementing the Merdeka Curriculum using self-
made teaching tools. Apart from the freedom given to schools, the results of research conducted
by Restu Rahayu et al. Explain that the principal is one of the most important elements in a
driving school, because the principal has high authority to advance the school. Because the
principal's job is to protect, direct, inspire, guide and lead the course of educational programs in a
better direction. In achieving the success of the Merdeka Curriculum, English as a subject aims to
help children acquire better language skills in general, including the ability to understand
grammar and correct sentence structure. This can help improve the ability to communicate
effectively, both verbally and in writing, this is in line with the profile of Pancasila students who
must improve and prepare themselves to participate in the success of the Merdeka Curriculum. A
very comprehensive English subject must be chosen as the most basic one so that students can
master it well. Because English language material is so broad and extensive, it is impossible to
complete learning that only takes place in a few meetings in one semester at school. Therefore, a
teacher's creativity is needed in analyzing the most urgent and main learning content so that it is
easy for students to understand and put into practice in a short time.

Based on an empirical study conducted on Monday 16 October 2023 at Madrasah Aliyah
Mathla'ul Anwar Menes Pusat, there is data that Madrasah Aliyah Mathla'ul Anwar Menes Pusat
was declared a school under the auspices of the Ministry of Religion. which implements the
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Merdeka learning curriculum in the 2023/2024 academic year. However, because Madrasah Aliyah
Mathla'ul Anwar Menes Pusat is the first generation school under the Ministry of Religion to
implement the first generation Merdeka Curriculum in Pandeglang Regency, there are several
teachers including English teachers who have difficulty implementing the interacting Merdeka
Curriculum. more with IT (Information and Technology). So that teachers who are not yet
proficient in operating it experience difficulties and lag behind in implementing the Merdeka
Curriculum. Then in the learning process, school facilities in the form of infofocus, projectors and
laptops are inadequate, in contrast to the implementation of the Merdeka Curriculum which
interacts more with IT (Information and Technology). However, based on empirical studies
conducted by researchers, there is a lot of student work displayed in the school environment,
where this work is the result of project- based learning for Pancasila students, which is one of the
Merdeka Curriculum programs. Then, when English learning takes place, the class atmosphere is
very lively because students are actively involved in the learning process. From the results of these
observations, researchers are interested in finding out more about the implementation of the
Merdeka Curriculum at the Madrasah Aliyah Mathla'ul Anwar Menes Pusat, especially teachers'
perceptions of the Merdeka Curriculum in English subjects, whether teachers' perceptions of
English are positive or the opposite. not in accordance with what can be seen from the results of
observations that have been made.

METHOD

Teachers' perceptions of the implementation of the Merdeka Curriculum in English subjects at
Madrasah Aliyah Mathla'ul Anwar in phase E are a crucial aspect that influences learning
effectiveness. In this method, teachers can observe a number of indicators to evaluate how this
curriculum is implemented and accepted by them.

First of all, in-depth interviews with English teachers can provide rich insight into their views and
understanding of the Merdeka Curriculum. Asking structured, open-ended questions can open up
space for them to convey personal experiences, challenges, and perceived positive impacts. Class
observation is the next method to explore teacher perceptions. Attending English language
learning sessions in phase E allowed researchers to observe how teachers implemented these
curriculum elements in daily practice. Observations can also provide a deeper understanding of
teacher-student interactions, resource utilization, and learning strategies used. A large-scale
survey could involve all English teaching staff at the madrasah. Survey questions may include
appreciation of the flexibility of the Merdeka Curriculum, obstacles faced, and support received
from the school. Surveys can provide a holistic picture of teachers' collective perceptions of the
curriculum. Document analysis can also be involved by examining progress reports, teaching
notes, and English learning evaluation results. This document can reveal information regarding
the extent to which teachers understand and integrate the principles of the Merdeka Curriculum
in each phase of learning.

FINDING AND DISCUSSION

Teachers' perceptions of the implementation of the Merdeka Curriculum in English subjects in
phase E at Madrasah Aliyah Mathla'ul Anwar illustrate their various views and experiences in
implementing this innovative curriculum. The results of this research indicate a number of
findings that can provide in-depth insight into the extent to which the curriculum influences
learning and teaching practices in the madrasa environment.

One important finding is that the majority of teachers responded positively to the Merdeka
Curriculum concept. They appreciate the freedom given in designing learning according to
student needs and characteristics. Many of them emphasized that this approach provides room for
creativity and adaptability that allows them to adapt the material to the classroom context and
student characteristics. However, along with this appreciation, research also highlights several
challenges faced by teachers. Some of them find it difficult to develop a curriculum that focuses on
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student-Pusated learning. Some teachers stated that the freedom provided by the Merdeka
Curriculum requires additional skills in lesson planning that can meet students' needs and
interests effectively. It is important to note that the lack of support and training related to the
implementation of the Merdeka Curriculum also emerged as a significant theme in teacher
perceptions. Several respondents stated that they felt they needed to get more guidance and
support from the school to optimize the implementation of this curriculum. This shows the
importance of a holistic approach in supporting educators during the curriculum change process.

The survey results show that the majority of teachers stated that despite several obstacles, they
saw a positive impact on students' active participation in learning. By providing freedom in
choosing teaching methods, teachers feel more able to motivate students to be actively and
critically involved in learning English. In addition, the results of classroom observations reflect
variations in the implementation of the Merdeka Curriculum. Some teachers are able to integrate a
student-Pusated approach smoothly, while others may need more time to adjust. Therefore, there
is a need for collaborative forums and experience sharing among teachers to facilitate the
exchange of ideas and best practices in the context of this curriculum. In the end, these results and
discussion highlight the complexity and dynamics of implementing the Merdeka Curriculum in
English subjects in phase E at Madrasah Aliyah Mathla'ul Anwar. Continuous efforts are needed
on the part of schools to understand teacher needs and challenges, and provide the necessary
resources and training to effectively support this change process. Thus, the results of this research
can become a basis for developing better strategies to encourage the sustainable implementation of
the Merdeka Curriculum in the madrasah environment.

CONCLUSION

In research regarding teachers' perceptions of the implementation of the Merdeka Curriculum in
English subjects in phase E at Madrasah Aliyah Mathla'ul Anwar, it can be concluded that
teachers' views reflect a combination of appreciation for the freedom provided by the curriculum
and the challenges in facing these changes. Many teachers positively assess the Merdeka
Curriculum Concept, seeing it as an opportunity to develop more contextual learning and adapt
the material to student needs. Freedom in designing learning is considered to provide space for
creativity, motivate students to be more actively involved, and increase their interest in English
lessons.

However, research also identifies several obstacles faced by teachers. Some of them experience
difficulties in developing a curriculum that focuses on student-Pusated learning. Their perceptions
indicate that further support and training is needed so that teachers can take full advantage of the
freedom provided by the Merdeka Curriculum. Lack of support and training related to curriculum
implementation also emerged as an important issue. Some teachers feel they need further
guidance and active support from the school to ensure that they can implement the Merdeka
Curriculum optimally. This shows the important role of schools in supporting educators during
the curriculum change process.

Thus, the conclusion of this research shows that the implementation of the Merdeka Curriculum in
English subjects in phase E at Madrasah Aliyah Mathla'ul Anwar is a complex process with
various dynamics. A holistic approach is needed, including intensive training, collaborative
forums, and ongoing support to ensure success and good buy-in from teachers. This research
provides a basis for further understanding of how teachers deal with curriculum changes, as well
as their potential impact on English language learning in these madrasas. Therefore, these results
can be a basis for the school to design a more effective strategy in supporting the sustainable
implementation of the Merdeka Curriculum, ensuring improved learning quality, and providing
maximum benefits for students at the Madrasah Aliyah Mathla'ul Anwar Pusat Menes.

20



Imas Masitoh

REFERENCES

Bulqis , DBQ (2023). Persepsi Guru Terhadap Kurikulum Merdeka Pada Mata Pelajaran Pendidikan
Agama Islam (PAI) Dan Budi Pekerti (BP) di Sekolah Penggerak SMPN 1 Kemang Bogor (Skripsi
Sarjana, Jakarta: FITK UIN Syarif Hidayatullah Jakarta).

Clarkson, JJ, Hirt, ER, Jia, L., & Alexander, MB (2010). Ketika persepsi lebih dari kenyataan: efek
dari penipisan sumber daya yang dirasakan versus aktual pada perilaku pengaturan diri.
Jurnal psikologi kepribadian dan sosial , 98 (1), 29.

Creswell, JW (2016). Desain Penelitian Pendekatan Kualitatif , Kuantitatif , dan Campuran.
Yogyakarta: Pustaka Pelajar .

Daoud , JI, & Shaybani , YA KURSUS KETERAMPILAN BERPIKIR DAN EFIKASI DIRI
AKADEMIK SISWA. DAN PENDIDIKAN (ICEPEE '11) , 136.

Ghadirian , H., Fauzi Mohd Ayub, A., & Salehi , K. (2018). Persepsi siswa terhadap diskusi online,
partisipasi dan perilaku e-moderasi dalam diskusi online asinkron yang dimoderatori
oleh rekan sejawat. Teknologi, Pedagogi dan Pendidikan , 27 (1), 85-100.

Kemendikbud.https://ditsmp.kemdikbud.go.id/menilik-konsep-merdeka-belajar ~menurut-ki-hajar-
dewantara / diakses pada tanggal 04 April 2023,

Kementerian Pendidikan Kementerian Pendidikan , Kebudayaan , Riset , dan Teknologi . (2022).
Panduan Pengembangan Proyek Penguatan Profil Pelajar Pancasila. Jakarta: Badan
Standar , Kurikulum , dan asesmen Pendidikan , Kementerian Pendidikan Kementerian
Pendidikan , Kebudayaan, Riset, dan Teknologi .

Kerr, KG, Edwards, KE, Tweedy, JF, Lichterman , H., & Knerr , AR (2020). Pendekatan kurikuler
terhadap urusan kemahasiswaan: Sebuah perubahan revolusioner untuk pembelajaran di luar kelas
. Routledge.

Mulyasa , HE (2023). Implementasi Kurikulum Merdeka . Bumi Aksara .

Pamungkas , 1Y, Arifin , MT, & ReJeki, S. (2016). Analisis Persepsi Faktor-Faktor Yang Berhubungan
Dengan Perilaku Organisasi Asuhan Perawat Di RSUD dr. Soehadi Prijonegoro RS Sragen
(Disertasi Doktor Universitas Diponegoro ).

Rahayu, R., Rosita, R., Rahayuningsih , YS, Hernawan , AH, & Prihantini, P. (2022). Implementasi
Kurikulum Merdeka Belajar di Sekolah Penggerak . Jurnal pendidikan dasar , 6 (4), 6313-
6319.

Rambe , LN, & Suganda, SP (2023). Implementasi Pembelajaran Berbasis Proyek di Kelas Bahasa
Inggris Kurikulum Merdeka: Persepsi Siswa dan Guru. Lingua Didaktika : Jurnal Bahasa dan
Pembelajaran Bahasa , 17 (2), 196-206.

Rohimajaya, N. A., Hartono, R., Yuliasri, I., & Fitriati, S. W. (2022, September). Kurikulum 2013
dan Kurikulum Merdeka dalam Pembelajaran Bahasa Inggris untuk SMA di Era Digital.
In Prosiding Seminar Nasional Pascasarjana (PROSNAMPAS) (Vol. 5, No. 1, pp. 825-829).

Soekanto, S. (1998). Metodologi Research. Yogyakarta: Andi Offset, 3.

Sugiyono, D. (2013). Metode penelitian pendidikan pendekatan kuantitatif, kualitatif dan R&D.
Tremoulet, PD, & Feldman, J. (2000). Persepsi animasi dari gerak suatu benda. Persepsi , 29
(8), 943-951.

Ubay , SN, Eldarni, E., Rayendra, R., & Anugrah, S. (2023). Persepsi Guru Terhadap Kurikulum
Merdeka di SMP Negeri 39 Kota Padang. Jurnal Pendidikan Ilmiah Mandala , 9 (4), 2220-
2226.

21



JEES; Journal of English Education Studies 2024, 7 (2), 16-22

Widyastuti , Ana. Menjadi Sekolah dan Guru Penggerak Merdeka Belajar dan Implementasinya .
Jakarta, PT Elex Media Komputindo , 2022

Widyastuti , Ana. Merdeka Belajar dan Implementasinya : Merdeka Guru- Siswa . Merdeka Dosen-
Mahasiswa , Semua Bahagia . Jakarta: PT Elex Media Komputindo , 2022

Widyastuti , Atika . Persepsi Guru Tentang Konsep Merdeka Belajar Mendikbud Nadiem
Makarim dalam Pendidikan Agama Islam di MTS Negeri 3 Sleman , Skripsi Universitas
Islam Indonesia Yogyakarta 2020

Yeager, EA (1995). Kontribusi Alice Miel pada bidang kurikulum . Universitas Texas di Austin

22



